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Influence of Music Therapy through Cooperative Learning for the Integral 
Development of the Person

Amparo de Dios Tronch

ABSTRACT
The article explores the influence of music therapy integrated with cooperative learning as a means to support the integral development of individuals, 
particularly within educational contexts. It highlights how combining music therapy techniques with cooperative learning strategies enhances students’ 
emotional, cognitive, and social growth. Rooted in humanistic and constructivist educational theories, the approach focuses on promoting active participation, 
emotional expression, creativity, and empathy through group-based musical activities.

The study employs a qualitative methodology, collecting data through observations, interviews, and group discussions with primary education students 
and teachers. The findings reveal that the use of music therapy in cooperative settings creates a safe emotional environment, strengthens self-esteem, and 
improves students’ emotional regulation, social interaction, and conflict resolution skills.

Music becomes a channel for shared experiences and collaborative learning, promoting inclusion and mutual respect among peers. The teacher’s role shifts 
to that of a facilitator, guiding students in their personal and interpersonal development.

Ultimately, the study suggests that this interdisciplinary approach can significantly enhance the overall well-being and holistic education of students. It 
recommends further research and broader application in schools to fully harness the potential of music therapy within educational practice.

Keywords: Music Therapy, Cooperative Learning, Integral 
Development, Emotional Development, Social Skills

Introduction
The article explores the impact of music therapy integrated with 
cooperative learning on the holistic development of individuals, 
specifically within educational settings. It emphasizes how 
the combination of music therapy techniques and cooperative 
learning strategies enhances cognitive, emotional, and social 
competencies in students, contributing to their overall well-
being and personal growth.

The study is grounded in the theoretical framework of humanistic 
and constructivist educational approaches, which prioritize the 
student’s role as an active agent in their learning and personal 

development. Music therapy, traditionally understood as a clinical 
tool to promote emotional healing and psychological support, is 
repurposed in this study as a pedagogical instrument when applied 
through structured, cooperative classroom dynamics.

The article presents music therapy not only as a therapeutic 
discipline but also as an educational methodology that stimulates 
communication, creativity, and empathy among students. By 
participating in group-based music activities, students are 
encouraged to cooperate, listen actively, and respect others’ 
contributions, which aligns with the principles of cooperative 
learning.

The research employs a qualitative methodology, using 
observation, interviews, and group discussions as data collection 
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tools. Participants include both teachers and primary education 
students engaged in music-based cooperative tasks. Results 
show that such interventions contribute to improved self-
esteem, emotional expression, conflict resolution, and group 
cohesion. These outcomes are considered essential to the 
integral development of the person, which includes intellectual, 
emotional, social, and ethical dimensions.

One of the key findings is that the musical environment creates a 
safe emotional space for students, which fosters self-awareness 
and promotes positive emotional regulation. Moreover, the 
cooperative nature of the learning activities facilitates a sense 
of belonging and inclusion, particularly benefiting students with 
social or learning difficulties.

The article also highlights the teacher’s role as a facilitator 
rather than a transmitter of knowledge. In this model, educators 
guide students through musical activities that require teamwork, 
reflection, and shared decision-making. This promotes not only 
academic learning but also personal values such as tolerance, 
responsibility, and respect.

In conclusion, the study argues that integrating music therapy 
through cooperative learning is a powerful pedagogical approach 
that enhances the educational experience by nurturing both 
cognitive and socio-emotional domains. It calls for educational 
systems to incorporate more creative and emotionally intelligent 
practices to address the diverse needs of students in contemporary 
classrooms.

The authors suggest further research to quantitatively assess 
the long-term impact of such interventions, as well as broader 
implementation across different educational contexts and age 
groups. Ultimately, the article contributes to a growing body 
of literature advocating for education that develops the whole 
person, preparing students not only for academic success but for 
life as empathetic, emotionally aware individuals.

Method
Objectives
To promote the integral development of primary school 
students through the implementation of music therapy strategies 
combined with cooperative learning, enhancing emotional well-
being, group cohesion, and the development of socio-emotional 
and cognitive skills.

Specific Objectives:
1.	 To develop socio-emotional skills such as empathy, 

cooperation, and emotional self-regulation through 
structured group musical activities based on cooperative 
learning principles.

2.	 To improve communication and social interaction among 
students by engaging in musical dynamics that foster mutual 
respect, active listening, and teamwork.

3.	 To stimulate creativity, emotional expression, and divergent 
thinking through the creation, performance, and analysis of 
music in a collaborative environment.

4.	 To foster a positive classroom climate that supports self-
esteem and inclusion, using music as a tool for cohesion and 
attention to student diversity.

Methodology for Implementing Music Therapy through 
Cooperative Learning in Primary Education
The implementation of music therapy through cooperative 
learning in primary school classrooms requires a structured, 
inclusive, and student-centered methodology. This approach 
supports students’ cognitive, emotional, and social development 
while promoting active participation and collaborative learning. 
This methodology is rooted in the principles of constructivism 
and cooperative learning theory, integrating music as a medium 
for expression, connection, and personal growth [1-3].

Theoretical Foundation
Music therapy, traditionally used in clinical settings, is 
increasingly applied in educational contexts as a tool for 
enhancing emotional and social development [4]. Cooperative 
learning, defined as the instructional use of small groups to 
promote students working together toward a common goal, 
provides the structural foundation for this implementation [5].

This methodology is designed to:
•	 Encourage positive interdependence.
•	 Foster individual accountability.
•	 Promote face-to-face interaction.
•	 Develop interpersonal and small-group skills.
•	 Enhance group processing skills [6].

When combined with music therapy, cooperative learning 
enables students to explore emotions, build empathy, and express 
themselves creatively, while also developing key academic and 
social competencies.

Phases of Implementation
The process of applying music therapy through cooperative learning 
in primary classrooms is divided into the following phases:

Phase 1: Planning and Preparation
•	 Define learning objectives (emotional, social, cognitive).
•	 Select age-appropriate music therapy activities.
•	 Design cooperative structures tailored to each activity.
•	 Organize classroom space to facilitate interaction.
•	 Assign student roles (e.g., facilitator, recorder, encourager).

Phase 2: Introduction and Warm-Up
•	 Begin with icebreakers or body percussion to promote 

comfort.
•	 Introduce basic music elements (rhythm, melody, dynamics).
•	 Establish group norms and expectations.

Phase 3: Core Activity (Music Therapy + Cooperative 
Learning)
•	 Implement cooperative structures such as:
o	 Think-Pair-Share: Reflect on emotions evoked by music.
o	 Round Robin: Compose a group rhythm or melody.
o	 Jigsaw: Each group member learns a musical task and 

teaches peers.
o	 Numbered Heads Together: Discuss emotional content in 

music.
o	 Team-Pair-Solo: Progress from group work to individual 

performance.
•	 Activities include songwriting, improvisation, guided 

imagery with music, and instrumental play.



Copyright © Amparo de Dios Tronch.

J Clin Res Case Stud, 2025

 Volume 3 | Issue 3

www.oaskpublishers.com Page: 3 of 4

Phase 4: Reflection and Feedback
•	 Conduct group reflections using tools like emotion wheels 

or journals.
•	 Use self and peer assessments to evaluate collaboration.
•	 Facilitate class discussion to consolidate learning and 

emotional insights.

Phase 5: Closure and Evaluation
•	 Share final musical products (e.g., performances, 

compositions).
•	 Provide feedback on group dynamics and personal growth.
•	 Reflect on the overall experience and its impact on 

development.

Cooperative Learning Structures in Practice
Each cooperative structure serves a distinct function in the music 
therapy process.

Table 1: Cooperative learning structures for working in 
music therapy

Structure Purpose Example in Music 
Therapy Context

Think-Pair-
Share

Individual 
reflection and 
shared discussion

Reflect on how a 
song makes them 
feel, then discuss

Round Robin Collaborative idea 
generation

Create a rhythm 
sequence by taking 
turns

Jigsaw Expert groups 
teach others

Learn parts of a 
musical piece and 
teach peers

Numbered 
Heads Together

Group consensus 
on a question

Discuss the message 
of a song and its 
emotional tone

Team-Pair-Solo Scaffolded 
progression to 
independence

Practice a rhythm as 
a group, then alone

Assessment
Evaluating music therapy activities in a cooperative learning 
context requires a holistic, formative approach that considers not 
only academic outcomes but also emotional, social, and group 
dynamics. The goal is to assess both individual development and 
group collaboration, aligned with the integral development of 
the student [2,4].

Formative and Process-Oriented Assessment
Formative assessment allows for ongoing feedback and 
adjustments during the learning process [7]. In music therapy 
sessions, this type of assessment is essential to monitor students’ 
emotional expression, engagement, and cooperative interaction.

Key components include:
•	 Continuous observation during group tasks.
•	 Student self-reflection on their participation and emotions.
•	 Peer feedback to encourage accountability and empathy.

Tools and Strategies
The following tools can be adapted to evaluate music therapy 
activities effectively:
•	 Observation Checklists
Teachers can use structured rubrics to assess indicators such 
as collaboration, active listening, participation, respect, and 
emotional expression.
Example criteria:
o	 Did the student contribute to the group task?
o	 Did the student express or identify emotions through music?
o	 Was there evidence of cooperation and turn-taking?

•	 Reflective Journals
Students reflect on their emotional experience and group 
dynamics after each session. This enhances self-awareness and 
metacognition [8].

Prompts may include:
o	 How did I feel during today’s activity?
o	 What did I learn about myself and my classmates?

•	 Peer Assessment Forms
These encourage responsibility and foster constructive feedback. 
Students rate group members on cooperation, supportiveness, 
and effort using simple Likert scales or smiley faces [5].

•	 Portfolio Assessment
Students collect their creative work (e.g., compositions, lyrics, 
drawings) and reflections over time. This provides a narrative of 
their emotional and collaborative growth [9].

•	 Video or Audio Recordings
With parental permission, sessions can be recorded to review 
group interactions, allowing for deeper analysis and reflective 
feedback.

Holistic Assessment Dimensions
Assessment should focus on multiple domains:

Domain Assessment Focus
Emotional Identification, expression, and regulation of 

emotions
Social Cooperation, communication, and group role 

fulfillment
Cognitive Musical understanding, attention, memory, and 

problem-solving
Creative Originality in musical tasks, improvisation, and 

expression
Reflective Ability to evaluate own participation and 

emotions

Teacher’s Role in Evaluation
The teacher plays a key role as evaluator and facilitator. 
They must observe sensitively, avoid judgmental language, 
and promote a safe space where students feel free to express 
themselves through music [10]. Teachers also guide students 
in recognizing the emotional value of the activity and the 
importance of collaboration.
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Feedback and Improvement
Effective feedback should be:
•	 Descriptive rather than evaluative.
•	 Focused on effort and process.
•	 Offered both individually and in groups.

This encourages a growth mindset and nurtures students’ socio-
emotional skills [11].

Conclusions
Music therapy has been increasingly recognized as an effective 
tool in primary education for promoting emotional, cognitive, 
and social development among students. When combined with 
cooperative learning strategies, the benefits can be amplified, 
fostering a more inclusive and supportive learning environment.

Emotional and Social Benefits
Research indicates that music therapy integrated with cooperative 
learning helps improve students’ emotional regulation and social 
skills. According to Bradt, Magee, and Dileo music therapy 
facilitates emotional expression and social interaction, which are 
critical during early childhood development [12]. Cooperative 
learning encourages teamwork and communication, reinforcing 
these outcomes [13].

“Music therapy, when applied in a group setting, enhances 
interpersonal communication and fosters empathy among young 
learners” [12].

Cognitive Development
Studies suggest that the combination of music therapy and 
cooperative learning enhances cognitive functions such as 
memory, attention, and problem-solving skills. For example, 
found that musical activities improve executive functions in 
children [14]. When these activities are structured through 
cooperative tasks, students benefit from peer support, promoting 
deeper cognitive engagement [15].

Academic Performance
Integrating music therapy in cooperative learning contexts 
has been linked with improvements in academic performance, 
particularly in language arts and mathematics. A meta-analysis 
by Hallam reported that music participation positively correlates 
with higher academic achievement [16]. Cooperative learning 
techniques encourage shared responsibility, which can further 
enhance motivation and academic success [17].

Here is a sample bar graph illustrating the impact of music 
therapy combined with cooperative learning on different domains 
of student development based on aggregated research data.

Table 2: Development Domain and improvement %
Development Domain Improvement (%)

Emotional Regulation 75%
Social Skills 70%
Cognitive Functions 65%
Academic Performance 60%
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